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Today’s Agenda

Opening Activity

•Getting on the Same Page
•Establishing the Interactive Foundation
for Differentiation
•Discovering Learning Needs
•Low Prep Strategies for
Readiness and Interest
Differentiation

ØYou will have three task options
to choose from (they will be
described on the next slide)
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ØYou will choose and complete
ONE of these options.
ØComplete it in such a way that
you’ll be able to share it with a
colleague

DOUBET & HOCKETT © 2018

You Choose

1. Pick a column
2. Think and write silently
3. Be ready to share when time is called

Choice 1

Choice 2

Choice 3

Write a “Wikipedia” style
definition of differentiation
that you feel clarifies its key
intent, elements, and
principles— in other words,
a definition that could
clarify thinking in your
school/classroom. Use the
”see also” option, if you’d
like.

Explain to a teacher new
to the field what
differentiation is in terms
of what s/he would be
doing in the classroom –
and why. The explanation
should help the candidate
develop an clear picture
of what differentiation
looks like in action

Develop a metaphor,
analogy, or visual
symbol – even a logo –
that you think
represents and clarifies
what’s important to
understand about
differentiation’s key
intent, elements, and
principles.

Next Steps
1. Move to the area of the room assigned to your
number/choice.
2. In that area of the room, find a partner. Share
and compare your work. Then find another
partner and share again.
3. Make sure you discuss similarities and areas of
overlap.

Adapted From Carol Tomlinson, 2006
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Directions

Triarchic Teaching - Sternberg

4. When instructed, move into a mixed pair or trio.
5. In turn, share what your task was and how you
responded. Note areas over overlap and areas of
distinction. Pay particular attention to the content of
your answers rather than how you communicated
that content.

Analytical
Intelligence

6. Return to your home tables and identify common
points of agreement about what differentiation is
and is not.

Creative
Intelligence

7. Now, compare your thinking with the graphic
© 2016 BY DOUBET & HOCKETT
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Practical
Intelligence
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Which set of verbs appeals to you most?
Set 1:
Analyze, judge, critique, compare, contrast, evaluate,
diagram, identify, explain, present a step-by-step approach,
assess
Set 2:
Invent, discover, imagine, suppose, design, predict, find a
new way, create, promote, encourage, develop
Set 3:
Implement, apply, use, demonstrate, teach, put into
practice, convince, show how, employ, make practical

Option 1

Which set of verbs appeals to you most?
Analytical:
Analyze, judge, critique, compare, contrast, evaluate,
diagram, identify, explain, present a step-by-step approach,
assess
Creative:
Invent, discover, imagine, suppose, design, predict, find a
new way, create, promote, encourage, develop
Practical:
Implement, apply, use, demonstrate, teach, put into
practice, convince, show how, employ, make practical
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TriMind History Prompts

Tri-Mind Example – Geometric
Sequences (Heather Waller)

Option 2

Option 3

From Carbaugh, E.M. & Doubet, K.J. (2016). The differentiated flipped classroom. Thousand Oaks, CA: Corwin Press. p.76.

From Carbaugh, E.M. & Doubet, K.J. (2016). The differentiated flipped classroom. Thousand Oaks, CA: Corwin Press. p.76.

TriMind Example: Characterization

Tri-Mind: Evaluating a Scientific Argument/Claim
Analytical Thinking Task

Creative Thinking Task

Practical Thinking Task

Use a chart, diagram, or
table to depict and
analyze the strengths
and weaknesses of [this
author’s/scientist’s]
scientific claims,
evidence, and
reasoning. Include an
explanation that reflects
your analysis and
supports the
conclusions you’re
drawing.

Imagine you are going to
interview [this
author/scientist] on your
radio or TV show
regarding the scientific
claims and evidence in the
article you read. Generate
a list of questions that
probe his claims, evidence,
and reasoning. Explain why
you are asking each
question—that is, what in
or about the argument is
prompting you to pose
each question.

Take on the voice of
someone impacted by
this
[author’s/scientist’s]
claim and create a
response that either
supports or refutes the
claim. In either case, be
sure to situate the claim
in reality and probe his
claims, evidence, and
reasoning accordingly,
explaining why you are
supporting or
challenging them.

Direct and Indirect Characterization in “The Necklace” – Rebecca Bunker
Analytical
•

Analytical: Compare and •
contrast the protagonist
Mathilde Loisel to her
husband Monsieur Loisel.
Describe both of them
using direct and indirect
characterization. You
must use examples from
the text to support your
response. You may either
write your response or
present your findings in a
diagram.

Creative
Creative: Pretend you
are Monsieur Loisel.
How would you
describe your wife
Mathilde Loisel? Use
direct and indirect
characterization to
describe her. You must
use examples from the
text to support your
response. Be sure to
take on Monsieur’s
voice in your response.

Practical
•

Practical: Think of one
of your friends. Describe
him or her using both
direct and indirect
characterization. Is your
friend more similar to
the protagonist Mathilde
Loisel or her husband
Monsieur Loisel? How
are they similar? You
must use examples from
the text to support your
response.

Dr. Jessica Hockett ‘13

You Choose

1. Pick a column
2. Think and write silently
3. Be ready to share when time is called

Choice 1

Choice 2

Choice 3

Write a “Wikipedia” style
definition of differentiation
that you feel clarifies its key
intent, elements, and
principles— in other words,
a definition that could
clarify thinking in your
school/classroom. Use the
”see also” option, if you’d
like.

Explain to a teacher new
to the field what
differentiation is in terms
of what s/he would be
doing in the classroom –
and why. The explanation
should help the candidate
develop an clear picture
of what differentiation
looks like in action

Develop a metaphor,
analogy, or visual
symbol – even a logo –
that you think
represents and clarifies
what’s important to
understand about
differentiation’s key
intent, elements, and
principles.

Adapted From Carol Tomlinson, 2006

© 2016 BY DOUBET & HOCKETT

TriMind
From Doubet & Hockett
(2015). Differentiation in
Middle and High School:
Strategies to Engage All
Learners. ASCD.

Based on the work of Robert
Sternberg, this strategy provides
a structure for designing and
delivering instructional tasks
and assessments that contain
analytical, practical, and creative
elements

SO....

...what IS
Differentiation,
really???

18
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Depiction by Kristina Doubet

Patterns in Readiness
Assessment: Students were given 3 word problems and asked to
set up and solve each.

One Approach to Flexible Grouping

Patterns
Pattern 1: “Got it” (set-up and solved all 3 correctly)
Pattern 2: “Made Some Errors” (in either set-up or in solving)
Pattern 3: “Made Many Errors” (in set-up and solving)
Task for Pattern 1
You solved all of these
equations correctly.
Now make up 3 equations
for others to solve: 1 that
is harder than those you
just solved, 1 that is at
about the same level,
and 1 that is easier.

Task for Pattern 2
[This #] of the
equations that you
solved are incorrect.
Find the incorrect
solutions and fix
them

Each student
creates a
nameplate
on a index
card.

Task for Pattern 3
The highlighted
portions of each
equation show where
you made errors.
Determine what those
errors were & fix
them.

*Adapted from Wiliam (2011). Embedded Formative Assessment

Amelia Worthington – Louisville, KY
Colored Orbs hang over
groups of desks to enable
the teacher to group her
HS students easily.

They come
in each day
and find out
where they
are sitting.
From the classroom of Jack Stephenson, Evanston Township High School (IL)

John Hostetter’s Room

She often hands them the
correct color popsicle stick
when they enter to send
them to their groups.
They record answers on the
white board using
corresponding colored
markers
She can also call on groups
randomly using the colored
popsicle sticks.
© 2016 BY DOUBET & HOCKETT
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Index Cards with color-coded names
– Taped or in Clear Photo Frames
Flexible
Grouping
made
manageable at
Mamaroneck
High School in
New York

Differentiation is NOT…
a way OUT of important goals

Photo Cred: Jessica Hockett
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Differentiation IS…

Turn and Talk

A way UP for all students
v Which of these
ideas about
differentiation are
familiar to you?
v Which of these
ideas about
differentiation are
new to you?

DOUBET & HOCKETT © 2018
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Tomlinson, 2014

Differentiation
is a teacher’s proactive response to learner needs
shaped by mindset
and guided by general principles of differentiation
Building Classroom
Community

High-Quality
Curriculum

Ongoing
Assessment

Flexible Grouping
& Management

Teaching Up thru
Respectful Tasks

Teachers can differentiate by adjusting
Process

Content

The “stuff” that
students grapple with to
reach the learning goals

How students take in and
make sense of the
content

Product

How students show
their knowledge,
understanding, and skill

according to patterns in student
Readiness

Where a student is in his
or her grasp of learning
goals at a certain point
in time

Interest
Passions, affinities,
kinships that motivate
learning

Learning Profile

How a student prefers or
seems to learn best

using a variety of strategies.

Interest Pre-Assessment

Design a Pie Chart to show what you’re interested in Make at least 5
sections; represent your interests in decimals, fractions, and percents.
From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

Pie Charts to be used later to introduce
Percentages and Probability

JFHMS – 7th Grade
© 2016 BY DOUBET & HOCKETT
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Graffiti Wall

Attendance Questions

Teacher writes a phrase, topic, or category on the board.
Students respond with ideas and perspectives.

As soon as the bell rings, Carson begins taking attendance with an
“attendance question.” The question changes every day. Students respond
when she calls their names with their response to the day’s question, and
perhaps a brief justification for their response. “Okay, people, this is a big
one today. Definitive answer. Coke or Pepsi?” On another day, she begins,
“Okay folks, you’ve just been given a sampler box of Russell Stover candy,
but the map is missing. You bite into a piece and much to your dismay, find
out you’ve chosen a______________.”
Before long, the students bring her slips of paper and whisper, “Here’s an
attendance question. This is a really good one.”
“I love the idea that I start off all my classes with every kid speaking, every
kid having a right answer, right away,” explains Carson. “And then they also
start to make connections around the room.”
Tomlinson, C.A. & Doubet, K.J. (2005). You’ve got to reach them to teach them.
Educational Leadership, 62 (7), 8-15.
From the classroom of Julie Mallory, Evanston Township High School

Snapshot!

A simple way to connect with kids

The Bottom Line
There’s no such thing as a
neutral learning environment
– for every kid, it’s either
positive or negative
~David Sousa – Brain Researcher

Mark Myles in Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies
to Engage All Learners. ASCD.

Video Time

Community is not just
about Teacher and
Student; rather, it’s about
Students and their Peers

Watch this YouTube video
entitled “Low Battery”
After you finish watching,
take a few minutes to
individually and silently
record…

ØYour thoughts about the
video
ØIts implications for teaching
high school students

BUILDING COMMUNITY

https://www.youtube.com/watch?v=8-xk7YunVhc
DOUBET & HOCKETT © 2018

Discussion
àß

Ο

Δ

Connections: What connections do you draw
between this video and your own life or learning?
Challenge: What ideas, positions, or assumptions
do you want to challenge or argue with from the
video?
Concepts: What key concepts or ideas do you
think are important and worth holding onto from
the video?
Changes: What changes in attitudes, thinking, or
action are suggested or reflected by the video, for
secondary teachers?

Making Thinking Visible (2011), Ritchhart, Church, and Morrison

© 2016 BY DOUBET & HOCKETT
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1. Make a claim and explain your
rationale. Say what you think, and why.

2. Add or supporting evidence for the
claim. Read your peer’s claim. In this box,
add something that would support that
claim or make it stronger.

3. Make a counter-claim or provide
evidence that challenges the claim. In this
box, make a claim or provide evidence that
argues against what is written in boxes 1
and 2.

4. Add your “two cents.” Read what is
written in the three boxes. Add your
opinion and your reasoning in this box.

\

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

Prompts for DTC… etc.!!
Validating or Extending
(Box 2)
•

•

•

•

“You made a good
point when you
said…”
“Am I correct in
understanding
that…?”
“I like that idea. In
addition, ….”
“I hadn’t considered
that… It makes me
wonder…”

Probing or Challenging
(Box 3)
•

•

•

•
•

•

“While… may be true, it’s
also important to
consider…”
“I see what you’re saying,
but I also think/wonder…”
“I understand that…On the
other hand….”
“What about this idea…?”
“How does that mesh
with…?”
“Some people might say…”

Debate Team
Carousel

Summarizing or Closing
(Box 4)
•

•
•
•
•

“It seems like we agree
that…but that we
disagree that…”
“I/we need to better
understand…”
“A next step might be…”
The bottom line seems
to be…”
“Taking all perspectives
into consideration...”

From Doubet & Hockett
(2015). Differentiation in
Middle and High School:
Strategies to Engage All
Learners. ASCD.

Conceived of by Himmele and
Himmele, this technique asks
students to engage in the process of
claim/ counterclaim with evidence
(including textual support); all
students both “Talk” and “Listen”

From Doubet & Hockett (November 2017).“Classroom Discourse AS Civil Discourse: Instructional
Strategies that Cultivate Civility.” Educational Leadership.

Recent Research

Logographic
Cues
From Doubet & Hockett
(2015). Differentiation in
Middle and High School:
Strategies to Engage All
Learners. ASCD.

A strategy developed by Kylene Beers
(2002) in which students come up
with visual symbols, or logographs,
to serve as signposts in their reading
that alert them to important aspects
of the text or narrative.

Meta-analysis (study of studies) of student
performance in undergraduate STEM classes:
◦ Across classes in 225 studies, students learned
more in courses that used active learning
strategies such as group work, peer instruction,
student response systems and other approaches
than students in comparable courses that relied on
traditional lecture.
◦ Students in traditional lecture-based classes were
also one and a half times more likely to fail the
course than students in the “active learning” courses.
© 2016 BY DOUBET & HOCKETT

Freeman, et al. (2014)

Tomlinson, 2014

Differentiation
is a teacher’s proactive response to learner needs

Ongoing Classroom Assessment

shaped by mindset
and guided by general principles of differentiation
Building Classroom
Community

High-Quality
Curriculum

Ongoing
Assessment

Flexible Grouping
& Management

Teaching Up thru
Respectful Tasks

Teachers can differentiate by adjusting
Process

Content

The “stuff” that
students grapple with to
reach the learning goals

How students take in and
make sense of the
content

Product

How students show
their knowledge,
understanding, and skill

according to patterns in student
Readiness

Where a student is in his
or her grasp of learning
goals at a certain point
in time

Interest
Passions, affinities,
kinships that motivate
learning

Learning Profile

The process of taking regular and
varied snapshots of students’
learning before, during, and/or
following instruction for the
purpose of informing next-steps in
planning

How a student prefers or
seems to learn best

using a variety of strategies.

Ongoing Classroom Assessment

DOUBET & HOCKETT © 2018

Strategies:
Stoplight and Show Your Cards
v What do you
appreciate about
these strategies?
v What would you
change or do
differently?

Fuel for effective teaching & learning
DOUBET & HOCKETT © 2018
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End of Lesson/Assessment Routine
https://www.teachingc
hannel.org/videos/dail
y-lesson-assessment

Another Option
Pose one
question or
prompt and ask
students to place
their answers
according to how
certain they are of
their response.
From Doubet & Hockett (2017). Differentiation in the Elementary Grades: Strategies to
Engage and Equip All Learners. ASCD.

• All students, regardless of card
color, need to be ready to explain
their thinking if/when called upon.
DOUBET & HOCKETT © 2018

Yellow
Green

Red

As shown in the classroom of
Steven English

Thumbs up, Thumbs
down, Thumbs sideways
How many bars do you
have (as in cell phone
signal)?
DOUBET & HOCKETT © 2018

Green

Red

Response Cards on Desks
(red/yellow/green)

• Students create cards labeled with
their own words for how they “feel”
at different levels of confidence.
• Teacher prompts students to use
cards in response to
questions/prompts at pivotal points
in a lesson for a quick visual of
students’ self-assessment.

Quick Self-Assessment Checks
Yellow

Strategy: Show Your Cards

Parallel Lines
How might you
adapt this
strategy to
work in your
classroom?
https://www.teachingchannel.org/video/parallel-lines
DOUBET & HOCKETT © 2018

Which “full class” check for
understanding do you prefer?

ULTIMATE Goal of Formative
Assessment

Formative
Assessment

© 2016 DOUBET & HOCKETT

Simple Strategy for Assessing Student
Understanding…

EXIT CARDS

Exit Slip Examples
Examine the Exit Slip and Frayer Diagram
examples on the next 32 slides in your
handout.
Use the sticky notes or a pen/pencil to
identify
◦ 1-2 examples you could use as is
◦ 2-3 examples you could adapt and
use in your work

Be ready to share your selections with a
colleague
© 2016 DOUBET & HOCKETT

Shake & Share
• Meet with your line-up
partner and answer the
greeting question

© 2016 DOUBET & HOCKETT

Greeting
GreetingQuestion:
Question:
Greeting
Question:
Winery
or Brewery?
Spring
ofQuestion:
Fall?
Shake your
partner’s
Greeting
iPhone or Android?
hand
and
introduce
Waffles or Pancakes?
yourself.

• Each partner shares one
of his/her ”Top Finds”
• Be ready to share one of
those finds with the full
group
From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

General Exit Card Prompts
Prompts you can
use in a variety of
situations

DEFEND OR DESTROY

IMPORTANT THINGS

• Select 2 claims from the list: one that
you can “defend” and one that you
want to “destroy.”

•Some important things about [e.g., cell
respiration] are _____________ and
_________________.

• Use evidence from [e.g., the text, the
documents/ sources] and your
reasoning to explain and justify your
thinking.

• But the MOST important thing about
[e.g., cell respiration] is
_____________ because….

From Doubet, K.J. & Hockett, J.A. (2015). Differentiation in
middle and high school. Alexandria, VA: ASCD.

From Doubet, K.J. & Hockett, J.A. (2015). Differentiation in
middle and high school. Alexandria, VA: ASCD.

MISUNDERSTANDINGS

Be Sure To

• One misunderstanding someone
might have about [e.g., how to
solve this problem] is _________

• What should someone “be sure to do” when
[solving this kind of problem/considering this
kind of evidence]
• He/She should be sure to…

• Here’s what I might say to that
person to help them better
understand the “truth”:
From Doubet, K.J. & Hockett, J.A. (2015). Differentiation in
middle and high school. Alexandria, VA: ASCD.

• …because…

From Doubet, K.J. & Hockett, J.A. (2015). Differentiation in
middle and high school. Alexandria, VA: ASCD.

One Teacher’s Daily Routine
Name: __________________ Date: _______

Cell Phone Check: How Many Bars?
After today's lesson, I have . . .

◦ What’s all “squared away” for you?

◦____Full bars. I'm getting it!
◦____Some bars. I'm in and out with this.
◦____No bars. Lost signal . . .

◦ What from today’s lesson can’t you quite
wrap your head around yet?

Specifically, here's where I think I need
better "coverage":

◦ What was the point of today’s lesson?

Rebecca Yaple – Norfolk, VA
From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

Content-Specific Exit Card Prompts

Prompts used in
specific classrooms
based on a
particular lesson’s
Learning Goals
From Doubet & Hockett (2017). Differentiation in the Elementary Grades: Strategies to
67
Engage and Equip All Learners. ASCD.

Text Features – Frayer Diagram
DEFINE IT

DRAW and LABEL 2
EXAMPLES

IMPORTANT CLUES

DRAW and LABEL 2 NONEXAMPLES

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

Writing 3-2-1 Check
Name:

3 keys to success when using adjectives in

writing

2 examples of purposeful and powerful use of an

adjective…

1 thing I’m hoping you explain better or re-teach

in a different way…

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

Grammar 3-2-1 Check
•3 reasons we use commas
•2 examples of commas used in
two different ways.
•1 thing I hope you will explain
again tomorrow:
From Doubet & Hockett (2017). Differentiation in the Elementary Grades: Strategies to
Engage and Equip All Learners. ASCD.

Say it in a Sentence: Fiction
Say It in a Sentence:
What do you think ______ is trying to get
______ to see, understand, and/or do in
the part of the story we read for today?
How do you know? (Cite specific examples
and evidence from the text.)
From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

Writing Frayer Diagram
Define It

Linear Equations

Transitional Sentences
Give Importance

3: Provide three ways in which we can solve a system of
linear equations.
2: Write two questions you have about solving systems
of linear equations.

Give 2 different efficient
examples

Give 2 different inefficient
examples

1: Solve this one system of equations using the method
of your choice. Then, explain why or why not another
method would also work.
x – y = 11
2x + y = 19
Jennifer Monk

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

Polygons Frayer Diagram
Systems of Equations
Solve this system of equations using any of the
three methods we have studied:
◦ 16x – 10y = 10
◦ -8x – 6 = 6
Indicate which method you used and explain WHY
you chose that method.

Polygons
DEFINE IT

DRAW and LABEL 2
EXAMPLES

IMPORTANT CLUES

DRAW and LABEL 2 NONEXAMPLES

What is one way that this system of equations
could be used in the real world?”

Jennifer Monk

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

From Doubet & Hockett (2017). Differentiation in the Elementary Grades: Strategies to
Engage and Equip All Learners. ASCD.

Congruence Frayer Diagram
Definition

Attributes of Congruent Figures

Conservation of Energy
C

A

Draw and Explain 2 Examples:

Draw and Explain 2 Non-Examples:

B

A ball rolls down the hill from point A to point B
and then up the hill where it comes to a stop at
point C. Assume the ball is moving at 5 m/sec at
point B.
•Does it have any energy at B or C? Explain.
•If it has energy at both points, at which point
does it have more energy? Why?

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

Renewable Resources
•Sketch two non-renewable resources that you
used in school or at home today.
•What makes these resources non-renewable?
•Sketch pictures of two renewable resources that
you used in school or at home today.
What makes these resources non-renewable?

Kristina Doubet with Madison County, VA Teachers

Physical Science
Coach Turner throws a baseball up in the air.
As it comes back down, what happens to the
speed of the baseball and why? Provide a
scientific explanation!
A fifth grade student claims (and she is
serious) that for a force to exist, two objects
need to be in direct contact. What would be
your expert response to her claim?
Amy Germundson

From Doubet & Hockett (2017). Differentiation in the Elementary Grades: Strategies to
Engage and Equip All Learners. ASCD.

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

Theatre Arts Exit Prompts
Reflect on the production we just watched in terms
of set design. Describe your opinion of
• The most powerful aspect of set design
• The least powerful aspect of set design
In you answers, be sure to discuss the impact of set
design on the quality of the overall performance.
From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

World Language Frayer Diagram
Verb Tense: ______________________
English Equivalent (of the
When to Use
tense)

Regular Verb Examples

Irregular Verb Examples

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

Exit Card: Spanish
Your friend has left you a message on your
Facebook wall to let you know what she wants
to do this weekend.
Use the verb tense we’re studying and the
target vocabulary from this chapter to write
her 3-sentence message:

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

Physical Education Frayer
Definition

Associated Exercises

Resistance Training
Types

Applications [to fitness regimens]

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

Health - Nutrition
Think about what you ate yesterday. Did your
choices reflect the advice of the latest USDA
guidelines? Why or why not? (Your response
should show that you understand what the
guidelines are!)
Think about what you’ve eaten so far today.
Specifically, what would you need to eat for
the rest of the day in order to meet the USDA
guidelines?

Interest Exit Card Prompts
Prompts you can
use to monitor
progress and gauge
interest.

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

FA Prompts that Activate Interest/Reflection
This Just In!
1. Restate the most interesting thing you have
learned this week as either a news headline or a
billboard sign.
2. Explain what made this interesting to you.

From Doubet & Hockett (2017). Differentiation in the Elementary Grades:
Strategies to Engage and Equip All Learners. ASCD.

FA Prompts that Activate Interest/Reflection
Rank and Relate
1. Rank the following [topics, people, events] that
we’ve studied in order of how interesting they are
to you (5= most interesting; 1 = least interesting)
2. How are the topics that you ranked #1 and #5
related or connected to each other

From Doubet & Hockett (2017). Differentiation in the Elementary Grades:
Strategies to Engage and Equip All Learners. ASCD.

FA Prompts that Activate Interest/Reflection

How do you Want to Learn?
As we continue our lesson on
______________ tomorrow, would you
rather learn about it by

•Watching _________?
•Reading __________?
•Listening to __________?

From Doubet & Hockett (2017). Differentiation in the Elementary Grades:
Strategies to Engage and Equip All Learners. ASCD.

Formative
Assessment Favorite
Access the Flipgrid via Link:
https://flipgrid.com/28814ec3
ØRecord a 30-second video
in response to the prompt.
ØYou can answer as a pair,
if you wish.
DOUBET & HOCKETT © 2018

FA Prompts that Activate Interest/Reflection

What is Making Things Click?
1. What happens in this class that helps you
learn (for example, strategies, the way ideas are
presented, your grouping configurations, etc.)?
2. What’s one thing I (your teacher) could do to
improve [this class, this unit, this topic] for you?

From Doubet & Hockett (2017). Differentiation in the Elementary Grades:
Strategies to Engage and Equip All Learners. ASCD.

We Need to “Check our Skiers!”

Tomlinson, 2014

Differentiation
is a teacher’s proactive response to learner needs

But NOW what do I do…?

shaped by mindset
and guided by general principles of differentiation
Building Classroom
Community

Ongoing
Assessment

High-Quality
Curriculum

Flexible Grouping
& Management

Teaching Up thru
Respectful Tasks

Teachers can differentiate by adjusting
Process

Content

The “stuff” that
students grapple with to
reach the learning goals

How students take in and
make sense of the
content

Product

How students show
their knowledge,
understanding, and skill

according to patterns in student
Readiness

Where a student is in his
or her grasp of learning
goals at a certain point
in time

HOW?? Teachers can differentiate according to student

when
the goal
is

Academic
Growth

Interest

when
the goal
is

Motivation

Classroom #1
Strategy: My Favorite No

Learning Profile

when
the goal
is

Efficiency

• What do you
appreciate about
this strategy?
• What would you
change or do
differently?

Based on Tomlinson, 2014
© 2018 BY DOUBET & HOCKETT

Learning Profile

How a student prefers or
seems to learn best

using a variety of strategies.

DOUBET & HOCKETT © 2018

Readiness

Interest
Passions, affinities,
kinships that motivate
learning

DOUBET & HOCKETT © 2018

NO!

My Favorite “No!”

NO!

§ Teacher poses an opening question (OR an exit question from
the previous day OR student responses posted to a discussion
board the night before, etc. )
§ Teacher chooses a common and critical error in student work
to highlight
§ Teacher rewrites the response/error (in her own handwriting)
and explains to students that it’s her “Favorite No” because 1)
it highlights a key learning point that many students confuse,
and 2) it features some “good math” along with the mistake
§ The teacher leads the class in discussion of what’s been done
correctly in the problem, and then moves to an error analysis
§ All students complete a similar problem to show that they can
avoid the mistake, or “favorite no,” in their future work.
DOUBET & HOCKETT © 2018

Strategy by Leah Alcala

My Favorite “No-s”
ØForm small groups according to the patterns of
common errors students are making
ØGive them a sample of student work to examine,
evaluate, and correct
ØProvide a way of each group checking their
accuracy (answer key, a recording – audio or visual)
ØAsk each individual student to solve a new
problem or problems (to make sure they can
correct their errors independently)
DOUBET & HOCKETT © 2018

“Favorite No” in other Subjects
Language: Similar procedure to math, but focus on a common error
in grammar, spelling, punctuation, structure, etc.
Reading: Listen to recordings of students discussing a story in small
groups. Focus on a misconception that arises about the characters,
plot, conflict, etc.
History: Focus on a common misconception revealed by student
responses to a prompt about a cause and effect relationship.
Science: Focus on a common misconception revealed by student
responses to a prompt about the variables in an experiment.
Physical Education: Watch students performing an exercise. Focus
on a required correction in posture, technique, etc.
Arts: Observe students utilizing a certain technique. Focus on an
aspect of the technique that needs sharpening.
DOUBET & HOCKETT © 2018

Classroom 2:
Co-Taught Math Learning Stations
v Warm-Up: Complete
and Turn In.
v Review Agenda
v Learning Stations
Trish Dutchie & Jennifer Finno
© 2016 BY DOUBET & HOCKETT

What did
you notice?
© 2016 BY DOUBET & HOCKETT

Groups for the Day

Station Teaching
This classroom model suggests the use of tables or
grouping of desks
Groups of 3 or more students rotate around the
classroom to various teacher-led, adult-led, peer-tutorled or independent work stations
Both teachers have active roles and are looked to as
equals
+/+ capitalizes on both teachers’ areas of comfort
+ encourages independent learners
- noise may be distracting to some learners
- requires some planning time/shared expertise

© 2016 BY DOUBET & HOCKETT

DOUBET & HOCKETT (2017)

Desks are in home
seating arrangement at
beginning.
Students move them to
station formation.

Trish

EXAMPLE 1: Homogeneous According to
Readiness: Teachers Work at Round Stations

Jennifer

DOUBET & HOCKETT (2017)

© 2016 BY DOUBET & HOCKETT

Homogeneous According to Readiness:
Teachers Work at Round Stations

Classroom 3: Tiered Tasks
• What do these teachers
do to check for individual
understanding?
• How useful are the
results?
• What can you appreciate?
• What would you change?
Borrow?
http://www.edutopia.org/practice/exit-ticketschecking-understanding

© 2016 DOUBET & HOCKETT

Adjusting Tasks for Student Readiness

Formative Assessment Patterns

Greater Leap from
what is familiar

Smaller Leap from
what is familiar

More Expert-Like

More Novice-Like
More Concrete

More Abstract

Fewer Facets

Multiple Facets

Got It

(able to distinguish
between ethos, pathos,
and logos)

Didn’t Get It

(unable to distinguish
between ethos,
pathos, and logos)

“Fuzzy”/Open
Problems or Tasks

Well-Defined
Problems or Tasks

Loosely-Structured
Process

Highly-Structured
Process
Adapted from Tomlinson’s “Equalizer”, 2015
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Tiered Rhetoric Tasks
For Everyone:
Review the Relationship Between Argument and Persuasion

For students who were able
to distinguish between
ethos, pathos, and logos in
a text:

Watch a video and
examine it for ethos,
pathos, and logos.
How do those elements
reveal and contribute to
author’s purpose?

For students who were NOT
able to distinguish between
ethos, pathos, logos in a text:

Examine a series of visual
ads. Evaluate each ad
for its use of ethos,
pathos, and logos.
What impact do these
elements have on the
“reader”?

Based on tasks by Shannon Roos and Erin Marron, Hampton High School

Adjusting Math Tasks for Student Readiness
?
Task for Pattern 1
You solved all of these
equations correctly.
Now make up 3 equations
for others to solve: 1 that
is harder than those you
just solved, 1 that is at
about the same level,
and 1 that is easier.

?
Task for Pattern 2

[This #] of the
equations that you
solved are incorrect.
Find the incorrect
solutions and fix
them

DOUBET & HOCKETT © 2018

Task for Pattern 3
The highlighted
portions of each
equation show where
you made errors.
Determine what those
errors were & fix
them.

“Everyone who comes through this
show is different, and I have
to show each of them that I’m
treating them different, and show
everyone else that I’m treating them
different, if we want to draw out the
unique brilliance of everyone.”

Some Quick Strategies for
Increasing Student Support

~ Lorne Michaels – Producer of Saturday Night Live ~

DOUBET & HOCKETT © 2018

Shelby’s “Zen Zone”
•Desk in back corner
•Soothing colors and a soothing
message above desk on facing wall
•Noise-canceling headphones OR
soothing instrumental music
•Designed for students with ASD and
EBD… but useful for any student who
needs a moment to focus or calm
down.

Shelby Kardon – Language Arts Teacher – Smarts Middle School – Loudoun County, VA

TALKING CHIPS

Each student gets a certain number of chips (e.g., 3)
1 chip = 1 turn (to talk, to contribute, to write)
The group leader or teacher monitors the discussion or
task and redistributes chips according to predetermined
rules or guidelines.

Use Recordings
üOf task directions
Allow students to rewind and play
back as needed for clarification

Rules for Group Discussion

üOf student thinking

1.

One person speaks at a time.

2.

Surrender a chip at the beginning of your turn. You lose a chip if you speak
out of turn.

Allow students to capture their

3.

Address other discussion members directly--not in the third person (e.g.,
“Rob, I respectfully disagree with your point,” not “I don’t agree with what
Rob said.”)

thoughts/planning before

4.

Tangents are okay, but begin by making a connection to the current focus
of the discussion, or to an earlier focus.

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

Highlight Texts

beginning work and then play back
while writing or solving
DOUBET & HOCKETT © 2018

Tiering the Text

About 15% of a chapter – e.g.,
Introduction
Conclusion
Critical passages
Key graphics
Intended for students learning English
Also helpful for students:
With ADHD
With learning Disabilities
Who have difficulty making meaning
Who struggle with reading
Tomlinson, 2008

From Carbaugh, E.M. & Doubet, K.J. (2016). The differentiated flipped classroom: A practical guide to digital
learning. Thousand Oaks, CA: Corwin Press.

Tiered Graphic Organizers (Original Reading Organizer)

Helpful Tool: Rewordify.com

AS YOU READ…

AFTER YOU READ…

•Important words:

•Meaning of important words:

•Main ideas:

•Why ideas are important:

•Puzzling passages:

•Questions about passages:

•Powerful passages:

•Reactions/why powerful:

DOUBET & HOCKETT © 2018

Reading Organizer with Fewer Steps/More Structure
AS YOU READ…
•Important words:
•Communicable (p.56): you can “catch” it from
someone else
•Non-communicable (p.56): you can NOT “catch” it
from someone else
•Invincible (p. 58): No one can stop you!
•Immortal (p.60): You cannot die OR you will always
be remembered

Reading Organizer with More Facets/Greater Leaps

AFTER YOU READ…

AS YOU READ…

•Hints to Remember Meaning of
important words:

•Key Vocabulary/
Passages:

•Why ideas are
important:

•Debatable passages:

•Points of Contention:

•Overarching
Ideas/Patterns:

•Importance of
Patterns:

•Main ideas (physical risks,

psychological risks, decision-making)

•Why ideas are important (Find the
highlighted parts of the text)

•Puzzling passages:

•Questions about passages:

•Powerful passages:

•Reactions/why powerful:
DOUBET & HOCKETT © 2018

AS or AFTER…

DOUBET & HOCKETT © 2018

AFTER YOU READ…
•Respond to this
passage in the voice
and perspective of
________________:

I. Main Idea: ________________________

Differentiated Planning Tools
Vary the level of
support and
guidance to keep
ALL students “on
their toes” but
not “over their
heads”.

A. Sub Idea: ___________________________

Outline –
Traditional

1. Supporting Detail: _____________________
2. Supporting Detail: ______________________
3. Supporting Detail: _______________________

B. Sub Idea : ________________________

1. Supporting Detail : ________________________
2. Supporting Detail : ________________________
3. Supporting Detail : ________________________

II. Main Idea : ________________________
A. Sub Idea : ________________________

1. Supporting Detail : ________________________
2. Supporting Detail : ________________________
3. Supporting Detail : ________________________

B. Sub Idea : ________________________

1. Supporting Detail : ________________________
2. Supporting Detail : ________________________
3. Supporting Detail : ________________________

© 2018 BY DOUBET & HOCKETT

Outline – Scaffolded
I. Main Idea: ________________________
A. Supporting Detail : ________________________
B. Supporting Detail : ________________________
C. Supporting Detail : ________________________
D. Supporting Detail : ________________________

II. Main Idea : ________________________
A. Supporting Detail : ________________________
B. Supporting Detail : ________________________
C. Supporting Detail : ________________________
D. Supporting Detail : ________________________
Now, number your details in the order you want to discuss them,

Readiness Differentiation
“Your students are well aware of the world beyond the
classroom, and the role played by their schooling in
preparing for the future. Students value being helped
to achieve independence and autonomy, and
appreciate teachers who can connect the new with the
familiar, can convey complex notions in simple terms,
who actively recognize that students learn at different
rates, and need varying levels of guidance, feedback,
and instruction” (Hattie & Yates, 2014, p. 31, emphasis
added).

HOW?? Teachers can differentiate according to student

Two Kinds of Interest
Readiness

when
the goal
is

Academic
Growth

Interest

Learning Profile

when
the goal
is

Motivation

when
the goal
is

Efficiency

PERSONAL INTEREST
oInterests of personal value
that students bring to the
classroom
oDeveloped over time
oActivated internally
oBeyond the teacher’s control
oArises in part from
situational interest
oImportant for “holding”
students

SITUATIONAL INTEREST
oInterests that arise in or
from a situation
oSpontaneous or “in-themoment”
oActivated by the
environment
oWithin the teacher’s control
oPrecedes personal interest
oImportant for “hooking”
students

Based on Tomlinson, 2014
© 2018 BY DOUBET & HOCKETT

Adjusting Algebra Problems to Appeal to Student Interest
Interest
Traditional

Video
Games

Problem Text
A sample of ten middle school students was asked to count the number of writing utensils that
they own. Their responses are represented in the following set of numbers:
5, 4, 2, 10, 6, 14, 8, 5, 1, 8
• What is average of the set numbers?
• What is the median of the set of numbers?
• Create a “five-number summary” of the data and display it in boxplot format
• What patterns do you see in the data?
A sample of ten middle school students that play video games was asked how many hours they
spend playing each week. Their responses are represented in the following set of numbers:
5, 4, 2, 10, 6, 14, 8, 5, 1, 8
[same questions as traditional problem]

Social
Media

A sample of ten middle school students that use Facebook was asked how many status updates
they post each week. Their responses are represented in the following set of numbers:
5, 4, 2, 10, 6, 14, 8, 5, 1, 8
[same questions as traditional problem]

Sports

The girl’s basketball coach was frustrated with the amount of players fouling out. For the next five
games, the coach kept a record of every time a player committed a foul. The numbers below
represent each player’s total amount of fouls over a five-game period.

SOUSA & TOMLINSON (2019). DIFFERENTIATION AND THE BRAIN. 2ND ED. ASCD/SOLUTION TREE

4

Corners Interest Inquiry Groups

◦ Students choose from the following ad options and
report to the corresponding corner:
1. Sports Drinks
2. Hair Products
3. Game Systems
4. Phones
◦ In pairs or groups of 3 with others who chose same
option, students analyze the ads (on their chosen topic)
for techniques used, strengths and weaknesses, and
recommendations for improvement.

5, 4, 2, 10, 6, 14, 8, 5, 1, 8
[same questions as traditional problem]
From Carbaugh, E.M. & Doubet, K.J. (2016). The differentiated flipped classroom. Thousand Oaks, CA: Corwin Press.

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to
Engage All Learners. ASCD.

DOUBET & HOCKETT (OCTOBER, 2016) THE ICING OR THE CAKE.
EDUCATIONAL LEADERSHIP. ASCD
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Differentiation
is a teacher’s proactive response to learner needs

What is Flexible Grouping?

shaped by mindset
and guided by general principles of differentiation
Building Classroom
Community

High-Quality
Curriculum

Ongoing
Assessment

Flexible Grouping
& Management

Teaching Up thru
Respectful Tasks

Teachers can differentiate by adjusting
Process

Content

The “stuff” that
students grapple with to
reach the learning goals

How students take in and
make sense of the
content

Product

How students show
their knowledge,
understanding, and skill

according to patterns in student
Readiness

Where a student is in his
or her grasp of learning
goals at a certain point
in time

DOUBET & HOCKETT (OCTOBER, 2016) THE ICING OR THE CAKE.
EDUCATIONAL LEADERSHIP. ASCD

Interest
Passions, affinities,
kinships that motivate
learning

using a variety of strategies.

Learning Profile

How a student prefers or
seems to learn best

•Students consistently
working in a variety of
groups…
•…based on different
elements of their learning…
•…and both homogeneous
and heterogeneous in
regard to those elements.
Tomlinson (2003) Fulfilling the Promise of the Differentiated Classroom.
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Flexible Grouping
WAYS TO GROUP
ØLike Readiness
ØMixed Readiness
ØLike Choice
ØMixed Choice
ØRandom
ØStudent Choice
ØThrough Activities

• Which strategy has the
most potential to be
engaging to students?

STRATEGIES THAT
FACILITATE FG
ØEntry Points
ØTea Party
ØInterview Model
ØFace to Face
ØAnalytical Role Cards
ØJigsaw
ØPlaying Cards

• Which strategy has the
most potential to
encourage students to
engage in critical thinking
and problem solving?

• Which strategy seems
the easiest to
implement (in terms of
time, materials,
management, etc.)?

• Taking pros and cons into
• Which strategy seems the
•
Taking
pros
and
cons
into
consideration, which
most difficult to
strategy is strong enough
consideration, which
implement (in terms of
that I’m wiling to invest
strategy am I most likely to
time, materials,
time and energy in order
implement
immediately?
management, etc.)?
to implement it (even if
later)?

ThinkDots
From Doubet & Hockett
(2015). Differentiation in
Middle and High School:
Strategies to Engage All
Learners. ASCD.

• A versatile interactive
strategy for engaging
students in small-group
discussion and sense-making.
• They can ALSO be
Differentiated (different
levels of questions)

Learning Objectives

Does it Work?

Students will UNDERSTAND THAT…
◦ Metaphors and similes allow us to communicate meaning in
ways that normal language cannot.
◦ Metaphors and similes communicate ideas by making
sensory connections.

Students will KNOW…
◦ Definitions of metaphor, simile, figurative language, imagery,
stanza, couplet, free verse

Students will BE ABLE TO…
◦ Use metaphors and similes to convey descriptions
◦ Write in a given stanza format
DOUBET & HOCKETT © 2018
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Formative Assessment

Warm Up Journal Prompt

(given previous class)
Name: _____________________________

Period:________

1. What is a “metaphor”?
2. Give at least two examples.
3. Explain why song-writers and poets use metaphors.

DOUBET & HOCKETT © 2018

All Students write in response to
the following prompt:
“Describe yourself in such a way
that someone who had never met
you would feel as though they knew
you really well after they read your
description.”
DOUBET & HOCKETT © 2018

Tiered Tasks
(Differentiated by Readiness)

Patterns
I found that the first question (the recall question)
was the least helpful determiner of who “got it.” In
fact, it was a red herring in many cases, as many of
those who knew the definition were not able to
create a metaphor or explain why anyone would use
it – the ultimate goal for my students.
I therefore focused on the second and thirsd
questions; the following patterns emerged:
◦ Understood metaphor enough to give an insightful example
and explain its purpose
◦ Struggled with why and how to use metaphors.

Gave Strong Examples and Explained
the importance of Metaphor

Gave weak examples and explanation
of the Importance of metaphor

1.Read your journal entry and circle the
descriptions of yourself that you believe
are the most important.

1.Read your journal entry and circle the
descriptions of yourself that you believe
are the most important.

2.Choose something to compare yourself
to that captures all of these aspects of
your personality. It can be something
abstract, something in nature, a machine
of sorts, a song, a force, a color—the
only thing it CAN’T be is another person.

2.Meet with teacher for a “group huddle”

3. Write a poem comparing yourself to
what you chose in step 2 – without using
“like or ““as”. Strive for at least 4 stanzas
(line lengths in stanzas can vary). Let us
see the real you.

3.Now think of things that are like each of
those aspects of your personality. These
things can be abstract, from nature,
electronics, colors, etc. —the only thing
they CAN’T be are people.
4. Write a poem made up of couplets – one
couplet comparing yourself to each thing
you chose in step 2 – without using “like
or ““as”. Strive for at least 6 comparisons.
Let us see the real you.
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I am Love –
I am cherished.
I am looked for often,
But seldom found…
I am Love –
sometimes sweet,
But always with the potential
To bite you in the back…
I am Love –
Oh-so-precious,
But you’d better believe you can see
The ugly side of me…

I am a powder keg
My anger builds until someone makes
it explode.
I am an eraser –
Eliminating all the bad thoughts from
my mind.
I am a puppy –
Loyal and friendly to those I love
I am an ant –
Everyone looks down on me.
I am nothing –
No one can see me.

I am Love –
A big heart full of joy,
A calm, quiet day with
a big storm brewing,
A bird soaring higher and higher
Into that dangerous sky.

But I am something –
Brilliant and intelligent.
Who am I?
Powder keg, eraser, puppy, ant,
nothing, and something.
I am
Me.

~Jasmine~
7th Grade

~April ~
7th Grade

Differentiation is the
recognition, articulation,
and commitment to plan for
student differences.

The Results
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CAROL A. TOMLINSON

