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Bloom’s Taxonomy (New) 

LEVEL DEFINITION SAMPLE 
VERBS 

SAMPLE 
BEHAVIORS 

Remembering 

Student recalls or 
recognizes information, 

ideas, and principles 
in the approximate 
form in which they 

were learned. 

Write 
List  
Label 
Name 
State 
Define 
Recall 
Repeat 

Arrange 
Duplicate 
Memorize 
Order 
Recognize 
Relate 
Reproduce 

The teacher will define  
the 6 levels of Bloom's 

taxonomy of the 
cognitive domain. 

Understanding 
(Comprehending) 

Student translates, 
comprehends, or 

interprets information 
based on prior 

learning. 

Translate 
Express 
Identify 
Indicate 
Explain 
Summarize 
Paraphrase 
Describe 
Illustrate 

Classify 
Discuss 
Locate 
Recognize 
Report 
Restate 
Review 
Select 
 

The teacher will explain 
the purpose of Bloom's 

taxonomy of the 
cognitive domain. 

Applying 

Student selects, trans- 
fers, and uses data 
and principles to 

complete a problem 
or task with a mini- 
mum of direction. 

Schedule 
Sketch 
Use 
Compute 
Solve  
Demonstrate 
Apply 
Construct 

Choose 
Demonstrate 
Employ 
Illustrate 
Interpret 
Operate 
Practice  
Write 

The teacher will 
compose an instructional 

objective for each 
level of Bloom's 

taxonomy. 

Analyzing 

Student distinguishes, 
classifies, and relates 

the assumptions, 
hypotheses, evidence, 

or structure of a 
statement or question. 

Appraise 
Analyze 
Categorize 
Compare 
Contrast 
Separate 
Question 
Test 

Criticize 
Discriminate 
Differentiate 
Calculate 
Distinguish 
Examine 
Experiment 

The teacher will 
compare and contrast 

the cognitive and 
affective domains. 

Evaluating 
Student appraises, 

assesses, or critiques 
on a basis of specific 
standards and criteria.  

Judge 
Critique 
Justify 
Defend 
Estimate 

Appraise 
Assess 
Compare 
Support 
Evaluate 

The teacher will 
judge the effective- 

ness of writing 
objectives using 

Bloom's taxonomy. 

Creating 

Student originates, 
integrates, and 

combines ideas into a 
product, plan or 

proposal that is new 
to him or her. 

Create 
Design 
Hypothesize 
Invent 
Develop 
Plan 
Prepare 
Propose 
Set up 

Arrange 
Assemble 
Collect 
Compose 
Formulate 
Organize 
Construct 
Manage 
Articulate 

The teacher will 
design a classification 

scheme for writing 
educational objectives 

that combines the 
cognitive, affective, 

and psychomotor 
domains. 
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CHECKLIST	FOR	HIGH-QUALITY	LEARNING	GOALS	
	
What	It	Is:		

A	tool	to	guide	the	articulation	of	learning	goals	for	use	in	planning	tasks,	lessons,	units,	and	
assessments	

	

How	it	Works:		
Use	the	following	checklist	to	guide	the	creation	of	learning	goals	and	essential	questions:	

	
Understanding	Goals	

£ Written	as	complete	sentences	and	phrased,	“Students	will	understand	THAT…”	
£ Focused	on	a	concept	or	big	idea	
£ Invite	inquiry/require	“uncoverage”	(versus	coverage)	
£ Hold	“Transfer”	power	to	self,	world,	discipline,	other	disciplines	
£ Capable	of	being	investigated	on	multiple	levels	and/or	across	lessons	and	units	

	

Essential	Questions	
£ Important	to	real	people	in	the	real	world	
£ Raise	additional	questions	
£ Worthy	of	discussion	
£ Provocative/debatable	
£ Suggestive	of	more	than	one	“answer”		
£ Related	to/unpack	the	Understandings	

	

Know(ledge)	
£ Information,	facts,	terms,	definitions,	formulas,	algorithms,	categories,	processes,	etc.	
£ Focused	on	essentials	(versus	on	“trivia”	or	things	that	are	“fun”	to	know)	
£ Aligned	to	standards	
£ Includes	pre-requisite	knowledge	if	necessary	
£ Related	to	what	students	will	“Do”	(i.e.,	the	skills	in	which	they’ll	engage)	
£ If	used	for	common	planning,	or	for	planning	assessments,	should	be	written	out	in	full	

(e.g.,	“’Dynamic	characters’	grow	and	change	throughout	a	story”	rather	than	simply	“the	
definition	of	a	‘dynamic	character’”)		

	

Do	(Skills)	
£ Focused	on	student	thinking	(what	happens	in	students’	heads	rather	than	with	their	

hands)	
£ Begins	with	a	powerful	verb	(see	Bloom’s	for	suggestions)	
£ Includes	higher	order	thinking	
£ Avoids	describing	specific	activities	
£ Focused	on	one	measureable	skill	per	“Do”	
£ Encompasses	standards	but	goes	beyond	
£ Suggestive	of	what	students	will	“do”	to	grapple	with	the	Essential	Questions	and	

Understandings,	and	how	they	will	apply	the	Knowledge	
	

What	It’s	Good	For:	
• Assessing	the	power	and	efficiency	of	learning	goals	and	essential	questions		
• Ensuring	the	alignment	of	learning	goals	for	differentiated	tasks	

	

Classroom	Examples:			
See	attached	for	sets	of	learning	goals	that	are	aligned	to	these	criteria.	

From Doubet & Hockett (2015). Differentiation in Middle and High School: Strategies to Engage All Learners. ASCD.



PERFORMANCE*TASK*PLANNING*TEMPLATE*
*
Unit*Title:*_____________________________________________________________________*
*
Unit*Author(s):*_________________________________________________________________*
*
Content*Area(s):**__________________________________________**Grade*Level:*_______*********************************************
*

*

Stage*1*–*Desired*Results 

Transfer 

Students(will(independently(be(able(to(use(their(learning(to… 
 
 
 
 
 
 

Meaning 

Understandings 
Students(will(understand(that… 

 
 
 
 
 
 
 
 
 
 
 
 

Essential*Questions 
Students(will(keep(considering… 

 

Acquisition 

Established*
Goals**
*
(SOLs)**
*
*
*
*
*
*
*
*
*
*
*
*
*
National*
Standards*(if*
applicable)*

 

Students(will(KNOW…"(vocab/facts) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Students(will(be(SKILLED*AT…"
(Bloom’s) 
 



PERFORMANCE*TASK*PLANNING*TEMPLATE*
*

Format*Source:**Understanding(by(Design(2.0*–*Wiggins*and*McTighe*(2010)*–*ASCD!

***********************************************************************************Stage*2*–*Evidence*
Evaluative*Criteria* Assessments*

*
Performance*Task:** 
*
• Goal:   
 
 
 
 
 
• Role:   
 

 
 
 
 
• Audience:   
 

 
 
 
 

• Situation:   
 
 
 
 
 
 
 
 
• Product/Performance:   
 
 
 
 
 
 
 
 
 

 
Criteria for Success  
 
(Rubric Criteria/Categories):   

 

Other*Evidence"
 
 
 
 
 
 
 
"
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